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ABSTRACT

The impetus of the present study was to scrutinize the pact of task types on Narrative oral
production. In order to homogenize the participants, C

were chosen. A dependent
Descriptive and Summary

different when they perform different tas

in variation. Therefore, in performing di , ners’ productions of some grammatical
and phonological forms vary in icular manners.
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anxiety of the L2 learners, planning time, familiarity with

arner’s proficiency level, task type, task structure, task condition,

mplexity of the tasks, which affect the performance of second

mple we may refer to their production rate and complexity of their

utterances (Taron . The issue of task types is the main concern of language instructors

and syllabus designers. As Rahimpour (2007) claims, the L2 learner’s performance differs from

task to task. So, L2 learner’s production will be different when they perform different task types,

and consequently these different types of tasks will result in variation. Therefore, because of the

importance of tasks and their aspects this study attempted to investigate the effects of one aspect

of task, i.e. task types, on Iranian EFL advanced learners™ oral performance through presenting

an overview of research into task types and to connect the findings to how these variables affect
the fluency, accuracy, and complexity of L2 oral performance.
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LITERATURE REVIEW

Different Types of Tasks

There are many factors such as anxiety of the L2 learners, planning time, familiarity with the
topic, genre of the tasks, learner’s proficiency level, task type, task structure, task condition, and
the degree of cognitive complexity of the tasks, which affect the performange of second language
learners. As an example we may refer to their production rate and compil@xity of their utterances
(Rahimpour 1997; 1999; 2008). As Kuiken and Vedder (2008, p.49 ut “in the literature
on both L1 and L2 writing, it has been suggested that some task types resu ower test scores

variation".
Tarone (1988), agrees with this variation a

¢ usage can be revised, so they meet the more
inter school usage.

education (Dunba ks & Miller, 2006). Oral assessment is often carried out to look for
students’ ability to produce words and phrases by evaluating students’ fulfillment of a variety of
tasks such as asking and answering questions about themselves, doing role-plays, making up
mini-dialogues, defining or talking about some pictures or talking about given themes. As
categorized by Bygate (1999), the operations in an oral ability test are either informational or
interactional skill.
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Nakamura (1993) stated that testing oral proficiency became an important issue with the
emergence of communicative language teaching; in which, speaking skill played a prominent
role. Regarding speaking skill, Madsen (1983) declared that “The testing of speaking is widely
regarded as the most challenging of all language tests to prepare, administer and score” (p. 147).
The reasons of difficulty in assessment of speaking ability or the oral exams are: 1) the nature of
the speaking skill, since it is not easy to decide whether the fluency or accuracy will be
evaluated, and the criteria to evaluate the performance of the exam takers; 2) the role the tester
plays during an oral assessment has to be decided on prior to the asses

RESEARCH QUESTION

RQ: Does instruction and Task type h
complexity?

Participants

had been placed at the same level of English class by an internal
icipated in this study. In order to homogenize the participants,

includes 120 multiple’questions and thus 120 marks. Those students receiving 100 to 120 scores
were considered as @dvanced level.
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Table 1 below illustrates the accuracy, complexity, and fluency measures:

Table 1: Table of Accuracy, Complexity and Fluency Measures

Measures
Fluency Rate A (syllables per minute in unpruned
speech)
Rate B (syllables per minute in pruned
speech)

Structural
Complexity ]
S-Nodes per T-units

Lexical Complexity Percentage of Lexical Words

Ratio of Lexical Wor
Words

Accuracy TLU of Articles
Error-fregyJ -uni
Percentage of Self-repairs

ere used in order to choose the needed
Related to descriptive task, a list of questions was used
neational setting and their favorites (see appendix). A

g participants’ voice records.

aries was carried out with a small number of students before data

sure about the difficulty and length of them. Three Radio
commentaries originally selected from Special English Reports and learners were
interviewed, as we on their perception of difficulty in terms of summarizing them and the
difficulty of the voCabulary and sentences, only one of them was selected and used for data
collection for the group.

Students were told that their voice would be recorded while performing the tasks in English.
Each group was assigned to perform two types of tasks. The instruction of each task was given
to participants and they performed the tasks in the instructed way. Students were asked to think
about the task they had to do. Each subject, after introducing him-/herself, started to perform the
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tasks and it was recorded on a recorder. This study focused on two types of tasks: in the summary
task, examinees listened to a radio commentary and summarized its content for the researcher. In
the descriptive task, the examinees were asked to talk about their educational setting and their
favorites. Data collection took place in two different sessions in the ILI with each learner, and it
was conducted by the researcher herself and her assistant. The steps taken during the two sessions
are described below:

Session 1: At first, the researchers gave brief explanation of the researchd@nd gave the descriptive
tasks’ instruction to them. Then they started asking the related qués nd recording their
voices.

Session 2: In the second session the researchers gave th
participants and asked them to listen to a radio co
participants listened and one by one summarized it

When all of the participants finished their perfor
by the researchers.

DATA ANALYSIS AND RES

Table 1 shows the experimental gro and Descriptive Tasks) mean
differences and Table 1 displa e mean differences.

Mean Sig
difference

Summary They have
task significant
differences

Descriptive
task

Fluency Experimental Summary They have
significant
Rate B task 01 differences

Experimental Descriptive
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task

% lexical
words

Experimental

Summary

task

They have
no

significant
differences

Experimental

Descriptive
task

%lexical
to
function

Experimental

Summary

task

Experimental

Descriptive
task

s-Nodes
per T-unit

Experimental

Summary

task

Experimental

Error free
T-units

Experimental

They have
significant
differences

task

They have
significant
differences

Experimental

Descriptive
task

Summary

task

They have
significant
differences

Experimental

Descriptive
task
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Fluency: According to Table 1 which displays the mean differences of two types of task the
participants of experimental group produced more fluent speech in the summary task than the
descriptive one. Hence, it can be said that a significant difference exists between means of
performed tasks.

Complexity: Lexical complexity factor of two types of tasks doesn’t have significant difference,
but the ratio of lexical to function was significantly different. Structural complexity had
significant difference. The number of S-nodes per T-unit in summai$ task were more than
descriptive one.

Accuracy: Accuracy factor had significant differences i
participants did more accurate in performing summary task

DISCUSSION

Rezazadeh, Tavakoli, and Eslami-Rasek

foreign language written production in ter

tasks (instruction task and argumentati

instruction-task group performed sig

terms of accuracy, fluency, and com

complex language than the instruction

terms of accuracy, instruction group performed bettefthan those in argumentative-task group,
e accurate, than imStruction essays. In this experiment, by

ans of the performed tasks. However, as it is shown
the participants displayed that the learners produced more
task comparing to descriptive task. Lexical complexity

participants did better in summary task than the descriptive one.
nificant difference. The number of S-nodes per T-unit in summary

means that the can s had a more accurate performance in summary task than the descriptive
task. Thus, accordipg to these findings the present study is in line with Rahimpour (2007) who
claimed that L2 learners’ performance differs from task to task. Therefore, L2 learners’ production
will be different when performing different task types and consequently these different types of
tasks will result in variation. In addition to Rahimpour, Tarone (1988) agrees with this variation
and asserts that in performing different task type, learners’ production of some grammatical and
phonological forms will vary in particular manners.
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CONCLUSION

The present study applied two types of tasks i.e. summary and descriptive tasks. As the empirical
findings of the study indicate, EFL learners performed somewhat differently on these two
different types of tasks. Therefore, using a variety of oral tasks is recommended to EFL teachers
as well as syllabus designers. In other words, the results obtained make it clear that utilizing
appropriate task types are two important issues in TBLT. The findings of’the study statistically
demonstrate that the task complexity has a significant effect on a y and especially on
fluency in summary tasks but its effect on complexity of EFL learne | performance is

empirical implications for teachers to use different types
especially if they want to focus on one or two aspects of
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APPENDIX A

The Full Text of Radio Commentary for Summary Task
Topic

How Loneliness Can Infect Social Network

that happiness, obesity and ability to stop smokin
groups. The findings all coming from a major heal
Massachusetts. The study began in 1948 to investi
. Fhe findings involved
ingham hurt study. The
researchers examined friendship histori ingss. The results stablished a
pattern that spread as people report

among women than
University of Califg

at society will reject them. Researcher says people who have

ciety should receive help to repair their social networks .the aim

should be to [ e what he call protective barrier can keep the whole network from
coming apart.
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APPENDIX B

Students’ Instruction

Instructions

Descriptive task

In this task you are going to describe something. Try to visualize your cational- setting” and

Summary task

In this task you will be asked to summarize a radi
regard, you are going to listen to a program about *
got TWO minutes to plan your response and one
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